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Abstract

This study explores university faculty members’ perceptions of integrating Artificial Intelligence (AI)
into educational counseling, focusing on awareness, perceived usefulness, ethical implications, and
institutional readiness. Using a descriptive quantitative design, data were collected from 250 faculty
members at the University of Zawia through a structured questionnaire encompassing seven thematic
domains. Participants were selected using a stratified random sampling technique to ensure balanced
representation in academic disciplines and ranks. The results revealed generally high levels of
awareness and positive attitudes toward Al applications in counseling. Faculty participants recognized
the potential of Al to enhance efficiency, data management, and accessibility of counseling services.
However, they expressed strong ethical and privacy concerns, particularly regarding data protection,
bias, and the potential erosion of the human empathy central to counseling practice. Respondents also
emphasized the need for structured training programs and institutional investment to strengthen
technological readiness. The findings indicate that while cognitive acceptance of Al is high, affective
and ethical reservations persist, reflecting the cultural emphasis on interpersonal trust and human
connection in Arab academic contexts. Overall, the study underscores the importance of balancing
technological innovation with ethical accountability and human values. It concludes that successful Al
integration in university counseling requires a comprehensive framework encompassing staff
development, policy guidance, and ethical safeguards to ensure that digital transformation remains
human-centered and contextually appropriate.
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INTRODUCTION

In higher education research, Artificial Intelligence (AI) has emerged as a
transformative force across teaching, administration, and student services. Before, it was
limited to data analysis and automation, but now is increasingly deployed to augment human
decision-making, enable personalized learning, and support student well-being through
predictive analytics and intelligent tutoring systems (Alrumayh et al., 2025; Aljarmi et al.,
2025). Within university counseling services, these technologies are redefining and
reintroducing how educators and counselors identify students’ needs, manage files, and
deliver guidance. Al-enabled chatbots, emotional analytics, and virtual counseling assistants
are designed to complement human professionals by offering real-time support, data-informed
insights, and proactive interventions (Elihami et al., 2024; A. Kasheem et al. 2025). However,
such integration introduces significant ethical and pedagogical challenges, particularly
concerning empathy, privacy, and the counselor-student relationship in academic contexts.

Counseling, as Corey (2016) observes, is rooted in empathy, trust, and the counselor’s
capacity for understanding qualities that remain difficult to replicate algorithmically.
However, the rapid expansion of student populations and the shortage of qualified counselors
have created systemic challenges for universities striving to meet diverse academic and
psychological needs. In this context, Al appears as a potentially empowering tool to facilitate
workloads, expand service reach, and enhance responsiveness. Studies have shown that Al-
driven predictive systems can identify students at risk of academic failure or emotional
distress, enabling timely, data-supported interventions (Guanin-Fajardo et al., 2024; Almajri
et al., 2025). Moreover, Al-based academic advising tools can suggest recommendations
based on students’ academic histories and preferences, fostering individualized counseling
pathways (Majjate et al., 2023; Ramdhan et al., 2025).

While scholarly attention to Al in education continues to grow, explicit investigations
into AI’s role in counseling remain limited (Luckin et al., 2016; Chen et al., 2020; Kadeni et
al., 2025). Most research has concentrated on instructional technologies, adaptive learning
systems, and assessment innovation (Baker & Smith, 2019), whereas the affective and
interpersonal dimensions of Al-assisted counseling are underexplored. Early experiments in
Western contexts reveal that Al applications can aid stress management and academic
advising, but their cultural adaptation in developing or non-Western settings is still
insufficiently examined (Setiawan & Sari, 2023; Yahya et al., 2025). This research gap
underscores the need to understand how cultural norms, institutional infrastructure, and
ethical perspectives shape educators’ acceptance of Al as a supportive rather than substitutive
counseling tool.

Faculty members play a basic role in determining the success of Al integration, acting
as mediators between technology and student welfare (Al Lily et al., 2020; Husayn et al.,
2025). Drawing on the Technology Acceptance Model (TAM) (Davis, 1989), adoption
depends on perceived usefulness, ease of use, and trust. Within counseling contexts, if
educators view Al as enhancing accuracy, accessibility, and efficiency, they are more inclined
to adopt it. Conversely, doubts regarding data ethics, bias, or the erosion of empathy may
provoke resistance (Holmes et al., 2019; Masoud et al., 2025; Pallawagau et al., 2025).
Understanding these perceptions is important to ensure that Al remains aligned with the
ethical and developmental values in higher education.
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Cultural context further complicates these dynamics. In regions such as North Africa
and the Arab world, education is shaped by interpersonal trust, collectivism, religious values,
and respect for human authority (Hasibuan et al., 2024; Masuwd & Baroud, 2025). Here, Al-
driven systems may be perceived as efficient yet emotionally detached. Moreover,
institutional readiness, including digital infrastructure, policy frameworks, regulations and
training, remains a decisive factor (Primarni et al., 2025; Sulaksono et al., 2025). Many
universities in developing contexts continue to face limited digital capacity and ambiguous
ethical guidelines, constraining effective implementation.

Despite Al’s evident promise, empirical studies exploring faculty perceptions of Al in
counseling, especially within developing systems, are rare. While prior research has
investigated AI’s role in mental health (Bakti et al., 2023; Abdulghani & Alrumayh, 2025) or
advanced healthy educational environments (Alfatani et al., 2025; Alsaeh et al., 2025), little is
known about how faculty, who often act as both instructors and informal advisors, perceive
this technological shift. Examining these perspectives in Libyan universities, currently
undergoing rapid digital transformation while retaining humanistic educational traditions,
offers valuable theoretical and practical insights (Abdulghani et al., 2025).

In Libya, higher-education institutions have already begun exploring AI’s potential,
with studies indicating optimism among faculty despite significant infrastructural and policy
constraints (Baroud et al., 2024; Alrumayh et al., 2025). The emergence of Al tools in Libyan
universities invites reflection on the spiritual dimensions of education, echoing the Sufi
tradition of seeking inner transformation through knowledge and mindful awareness—a
perspective that suggests Al should support, not disrupt, the cultivation of wisdom in the
academic counseling context. Linked to this, the presence of Sufi-educational networks in
Libya, which emphasize mentorship, moral formation, and relational trust, underscores the
importance of integrating Al in ways that respect human dignity, ethical humility, and the
relational ethos of Islamic spiritual pedagogy (Ichwan et al., 2024; Alzletni et al., 2025;
Andriawan & Alrumayh, 2025).

Accordingly, this study seeks to explore faculty members’ perceptions of integrating
(Al) into educational counseling, examining their views on its benefits, challenges, ethical
implications, and institutional readiness for adoption. Specifically, the research addresses
three measurable questions: (1) What is the level of faculty awareness and knowledge about
Al applications in counseling? (2) How do faculty perceive the usefulness and risks associated
with Al integration? (3) What factors influence faculty readiness to adopt Al technologies in
university counseling practices? By addressing these interrelated questions, the study provides
a contextualized, evidence-based understanding of how Al can be ethically and effectively
integrated into university counseling. The findings aim to guide higher education leaders and
policymakers in balancing technological innovation with the essential human dimension of
care, empathy, and professional judgment.

METHODOLOGY

This study adopted a quantitative descriptive research design to examine university
faculty members’ perceptions of integrating Artificial Intelligence (AI) into counseling
practices. The target population comprised teaching staff from various faculties at the
University of Zawia, representing diverse academic disciplines, gender identities, and
professional ranks. A total of 250 faculty members participated voluntarily, selected through
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stratified random sampling to ensure proportional representation across specializations and
experience levels. This design was chosen to give a broad, systematic understanding of
educators’ views on the benefits, challenges, and ethical implications of Al in counseling
contexts.

A structured questionnaire was developed by the researchers, drawing upon
established literature on Al in education and the Technology Acceptance Model (Davis, 1989;
Luckin et al., 2016; Holmes et al., 2019). The instrument contained 28 statements organized
into seven thematic dimensions. Each statement was rated on a five-point Likert scale ranging
from 1 (Strongly Disagree) to 5 (Strongly Agree). Data analysis was conducted using
descriptive statistical methods, including frequencies, percentages, means, and standard
deviations (SD). The analysis emphasized interpretive insight, identifying not only trends in
faculty readiness and ethical awareness but also potential institutional constraints affecting Al
adoption. The results were synthesized to offer practical implications for university leaders
and policymakers aiming to align technological integration with human-centered counseling
values.

RESULTS AND DISCUSSION

The study sample comprised 250 faculty members from diverse colleges and
departments, including education, psychology, counseling, computer science, and social
sciences, ensuring a balanced representation of theoretical and applied disciplines relevant to
Al integration in university counseling. About one-third of the participants were from
education-related fields, while others represented the humanities, sciences, and technology.
The sample included professors, associate professors, assistant professors, and lecturers,
providing perspectives across different career stages and institutional roles. Senior academics
contributed administrative and supervisory insights, whereas early-career faculty offered
viewpoints shaped by recent engagement with digital technologies. Both male and female
participants were represented, reflecting the university’s overall demographic structure. This
diversity in discipline, rank, and experience enriched the analysis, enabling a comprehensive
understanding of how professional background and technological exposure shape perceptions
of AI’s role in university counseling.

Section 1: Awareness and Knowledge of Artificial Intelligence

The data in Table 1.1 and Table 1.2 indicate that the majority of respondents
demonstrated a relatively strong conceptual awareness of Artificial Intelligence (AI) and its
potential applications in higher education. Item 1, with a mean of 3.97 (SD = 1.02), suggests
that most faculty members possess a clear understanding of Al as a concept and its broad
educational uses. This finding aligns with prior research highlighting the rapid diffusion of Al
awareness among educators globally, even in developing academic systems (Holmes et al.,
2019; Chen et al., 2020).
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Table 1. Frequency and Distribution of Responses on Awareness and Knowledge
of AI (N =250)

Item Statement SD D N A SA
I have a general understanding of the concept of
1 Artificial Intelligence and its applications in 7 22 41 76 104
education.

I am familiar with basic Al tools and services
2 (e.g., chatbots, data analytics, and 82 37 94 25 12
recommendation systems).

I regularly follow updates and developments

related to Al in the educational field. 17 28 67 71 67

I believe my current level of knowledge about
4 Alis sufficient to evaluate its potential in 16 34 60 97 43
university counseling.

Table 2. Descriptive Statistics of Faculty Awareness and Knowledge of Al

Item Mean SD Interpretation

1 3.97 1.02 High awareness

2 243 1.11 Low familiarity
3 3.58 1.08 Moderate engagement
4 3.55 1.06 Moderate confidence
Overall Mean 3.38 1.07 Moderate awareness

However, despite high conceptual awareness, the results from Item 2 (M = 2.43, SD =
1.11) reveal limited familiarity with specific Al tools and services. Most respondents either
disagreed or remained neutral when asked about their knowledge of chatbots, data analytics,
and recommendation systems. This pattern suggests that while theoretical understanding of Al
1s widespread, practical exposure remains insufficient, a trend similarly reported by Al Lily et
al. (2020) and Alsayd et al. (2025), who found that faculty in Arab universities often
recognize Al’s potential but lack operational knowledge and confidence in applying Al-based
platforms.

Furthermore, Item 3 (M = 3.58, SD = 1.08) reflects moderate engagement with Al
developments, implying that a portion of faculty members actively follow Al-related
educational innovations, possibly through professional networks or online resources. This
resonates with global findings by Baker and Smith (2019), who observed that educators’ Al
engagement typically depends on institutional emphasis and access to professional
development opportunities.

Finally, Item 4 (M = 3.55, SD = 1.06) shows moderate confidence in evaluating Al’s
role in counseling. While many respondents agreed that their knowledge allows them to
assess Al’s potential benefits, the neutral responses suggest that faculty uncertainty persists
regarding AI’s applicability in emotional or ethical counseling contexts, where human
interaction remains essential (Corey, 2016; Huang & Rust, 2018).

The overall mean score of 3.38 (SD = 1.07) indicates a moderate level of awareness
and knowledge across the sample. This suggests that while Al awareness is relatively



152 | Balancing Technology and Empathy: Faculty Perceptions of Artificial Intelligence in University
Counseling

widespread, practical understanding and technical proficiency are still developing. This mixed
pattern reflects the transitional stage of digital adoption in Libyan higher education, where
universities are embracing innovation but continue to face infrastructural and training barriers
(Baroud, 2024; Abushafa, 2025).

These results underscore the need for targeted capacity-building initiatives, including
workshops and professional development programs that bridge the gap between conceptual
awareness and hands-on Al proficiency. As noted by Luckin et al. (2016) and Majjate et al.
(2023), equipping educators with applied Al skills not only enhances instructional innovation
but also prepares them to make informed ethical and pedagogical judgments about integrating
Al in counseling practices.

Section 2: Perceived Usefulness and Effectiveness of Al Integration

The results in Table 2.1 and Table 2.2 demonstrate that faculty members largely
perceive Al as a valuable tool for improving the quality and efficiency of educational
counseling. The highest-rated statement (Item 1, M = 3.77, SD = 1.01) indicates that
respondents believe Al can significantly enhance counseling processes by improving the
efficiency and accuracy of student guidance. This supports the argument of Holmes et al.
(2019) and Majjate et al. (2023), who emphasize that Al can strengthen academic decision-
making by analyzing large datasets to deliver personalized recommendations for students.

Table 3. Frequency and Distribution of Responses on Perceived Usefulness and
Effectiveness of Al Integration (N = 250)

Item Statement SD D N A SA

Al can enhance the efficiency and accuracy of

1 . . 10 15 47 88 90
student academic counseling.
) A'I-based syst'ems can help iden'tify students at 12 ” 56 94 66
risk and provide early interventions.
3 Integra}ting AI tools can reduce counselors’ 20 31 64 %4 51
administrative workload.
Al can improve decision-making by providing
4  data-driven insights into student performance 8 26 70 87 59
and needs.
5 Al-based platforms can i.mprove students’ 14 13 73 26 59
access to timely counseling support.
Table 4. Descriptive Statistics of Faculty Perceptions of AI Usefulness
Item Mean SD Interpretation
1 3.77 1.01 High usefulness
2 3.63 1.04 High perceived benefit
3 3.37 1.09 Moderate benefit
4 3.63 1.02 High perceived effectiveness
5 3.61 1.06 High perceived support

Overall Mean 3.60 1.04 High perceived usefulness
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Item 2 (M = 3.63, SD = 1.04) reveals that most respondents agree Al can help identify
students at risk and provide early interventions, an insight consistent with findings from
Guanin-Fajardo et al. (2024), who showed that predictive analytics models can accurately
detect early signs of academic difficulty, thus supporting counselors in proactive engagement.
The positive response here suggests that faculty recognize AI’s potential as a preventive
rather than merely reactive counseling tool.

Item 3 (M = 3.37, SD = 1.09) reflects moderate agreement that Al can reduce
administrative workloads. This indicates that while faculty members acknowledge Al’s
efficiency potential, they remain cautious about its ability to streamline all tasks—Ilikely due
to infrastructural limitations and lack of institutional integration. As Yahya et al., (2025) point
out, in many developing university systems, digital technologies are not yet fully embedded in
everyday counseling workflows, which limits their practical impact.

Similarly, Item 4 (M = 3.63, SD = 1.02) and Item 5 (M = 3.61, SD = 1.06) show
strong agreement that Al can enhance data-driven decision-making and improve students’
access to support. This reflects growing confidence in Al’s analytical capabilities and its
potential to increase inclusivity through digital counseling platforms. Such perceptions align
with global trends identified by Chen et al. (2020) and Luckin et al. (2016), who reported that
Al applications in education tend to be most effective when used to complement, rather than
replace, human counseling functions.

Overall, the mean score of 3.60 (SD = 1.04) suggests that faculty hold a generally
positive attitude toward the usefulness and effectiveness of Al integration in counseling.
Nevertheless, qualitative trends from similar studies (Huang & Rust, 2018; Holmes et al.,
2019) caution that enthusiasm must be accompanied by careful planning to ensure Al
augments professional judgment rather than undermines human relationships in counseling
contexts.

The results, therefore, highlight an important duality: while faculty members
appreciate Al’s data-driven precision and scalability, they implicitly acknowledge the need
for ethical oversight, technical training, and institutional readiness to realize these benefits in
practice. These findings underscore that Al is viewed not as a replacement for counselors but
as a supportive instrument for more effective, timely, and equitable guidance.

Section 3: Attitudes and Acceptance toward Al in Counseling

The data in Table 3.1 and Table 3.2 reveal a high overall level of acceptance and
positive attitudes among faculty toward integrating Artificial Intelligence into university
counseling systems, with an overall mean of 3.82 (SD = 0.99). This indicates that while most
faculty members are receptive to adopting Al-based systems, they favor a gradual and
controlled implementation rather than a rapid or full-scale transformation.

Table 5. Frequency and Distribution of Responses on Attitudes and Acceptance
toward Al in Counseling (N = 250)

Item Statement SD D N A SA

I a.m op'en to us1ng Al tools as part of the 19 g A1 146 36
university counseling system.

I feel C(')mf.ortab.le sharing some counseling 31 18 71 49 61
tasks with intelligent systems.
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My CF)lleafgues are hl?ely to accept the use of Al 6 19 46 112 67
in university counseling.

I prefer a gradual 1nt[egrat10n of AI rather than a 13 24 96 108
sudden, large-scale implementation.

Table 6. Descriptive Statistics of Faculty Attitudes and Acceptance toward Al

Integration
Item Mean SD Interpretation
1 3.84 1.02 High acceptance
2 3.46 1.10 Moderate-to-high comfort
3 3.87 0.94 High perceived peer acceptance
4 4.12 0.91 Very high preference for gradual integration

High overall acceptance and cautious

Overall Mean 3.82 0.99 . .
optimism

Item 1 (M = 3.84, SD = 1.02) shows that the majority of respondents expressed
openness to using Al tools in counseling processes. This finding is consistent with the global
trend of increasing faculty readiness toward Al adoption in higher education, as reported by
Chen et al. (2020) and Holmes et al. (2019). Such openness reflects growing awareness of
Al’s potential to complement traditional counseling methods and improve service delivery
efficiency (Luckin et al., 2016; Masuwd, 2025a).

Item 2 (M = 3.46, SD = 1.10) suggests a moderate-to-high comfort level with sharing
specific counseling tasks with Al systems. This aligns with studies such as Huang and Rust
(2018), which found that professionals are generally willing to delegate routine, data-
intensive, or administrative tasks to Al but remain cautious about using it in emotionally
nuanced or ethically sensitive contexts. This cautious optimism suggests that while faculty
recognize Al’s strengths, they are aware of its current limitations in replicating empathy and
contextual sensitivity, which are critical to effective counseling (Corey, 2016).

The strong mean for Item 3 (M = 3.87, SD = 0.94) indicates that faculty perceive peer
acceptance of Al integration as high. This social dimension of acceptance underscores that
collective institutional attitudes influence adoption more strongly than individual beliefs, a
pattern supported by Rogers’ et al. (2014) Diffusion of Innovations Theory, which
emphasizes peer influence as a determinant of technology uptake in academic environments.

Item 4 (M = 4.12, SD = 0.91), the highest mean in this section, reveals an
overwhelming preference for a gradual, phased integration of Al tools. This perspective
reflects an awareness of the need for institutional readiness, training, and ethical oversight
before full-scale deployment, a sentiment echoed in Alsayd et al. (2025) and Holmes et al.
(2019), who argue that sustainable Al adoption requires alignment between technological
capability, user readiness, and institutional support.

Collectively, the findings from Section 3 suggest that while faculty attitudes are
predominantly positive, their acceptance is tempered by caution and a desire for ethical,
human-centered integration. The evidence also highlights that emotional readiness and
professional trust remain pivotal in determining how Al is adopted in counseling contexts.
The results reinforce the importance of developing Al literacy programs, transparent
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communication strategies, and participatory implementation models to maintain faculty
confidence during the digital transformation of counseling services.

Section 4: Readiness and Training Needs

The results in Table 4.1 and Table 4.2 reveal a clear distinction between individual
readiness and institutional preparedness for Al integration in university counseling. While
faculty members show strong personal motivation and willingness to engage with Al-based
counseling tools, they also express concern over the lack of structured institutional support,
resources, and formal training opportunities. The overall mean of 3.77 (SD = 0.81) indicates
that readiness is high at the individual level but uneven at the organizational level.

Table 7. Frequency and Distribution of Responses on Readiness and Training Needs (N
=250)

Item Statement SD D N A SA

The university provides sufficient training

! programs for faculty to use Al tools effectively. 14957 31 10 3
) I am ‘willing to participate ‘in workshf)ps or ) 5 12 68 163
training on how to use Al in counseling.
3 Practical training in AI applications would 0 23 10 81 104
enhance my counseling performance.
The university provides adequate resources
4  (time, technical support, equipment) for 3 5 10 28 204
experimenting with Al-based counseling tools.
Table 8. Descriptive Statistics of Faculty Readiness and Training Needs
Item Mean SD Interpretation
1 1.90 0.89 Very low institutional readiness
2 4.54 0.77 Very high willingness to train
3 3.91 0.93 High perceived training benefit
4 4.71 0.65 Very high need for institutional support
Overall Mean 3.77 0.81  High readiness but institutional training gaps

Item 1 (M = 1.90, SD = 0.89) received the lowest score, reflecting a widespread
perception that universities currently lack sufficient training programs to prepare faculty for
Al use. This mirrors findings from Alsayd et al. (2025), who reported that while enthusiasm
for Al integration is increasing in higher education, many institutions, particularly in
developing regions, struggle to provide adequate digital literacy programs or continuous
professional development in Al technologies. Similarly, Yahya et al. (2025) highlight that
effective Al adoption in education requires not only technical infrastructure but also
systematic, ongoing faculty development efforts.

In contrast, Item 2 (M = 4.54, SD = 0.77) reveals very high willingness among faculty
members to participate in Al training workshops. This result underscores a strong proactive
attitude toward professional learning and self-improvement, aligning with prior research
emphasizing educators’ intrinsic motivation to engage with innovative technologies (Holmes
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et al., 2019; Luckin et al., 2016). The high level of willingness indicates fertile ground for
capacity-building initiatives that could translate enthusiasm into practice, provided
universities invest in structured training mechanisms.

Item 3 (M = 3.91, SD = 0.93) shows that most faculty members believe practical
training would significantly enhance their counseling performance. This belief resonates with
findings from Chen et al. (2020) and Huang & Rust (2018), who assert that AI’s pedagogical
value depends heavily on human expertise in interpretation, contextual application, and
ethical use. Training is therefore essential not only for technical competence but also for
fostering reflective understanding of AI’s counseling implications.

Item 4 (M = 4.71, SD = 0.65)—the highest mean in this sectionindicates strong
agreement that universities must provide more institutional resources, including time,
technical support, and equipment, for faculty to experiment with Al-based counseling
systems. This suggests that while faculty enthusiasm is strong, sustainable adoption will
depend on adequate institutional investment. As Pedro et al. (2019).argue, successful Al
integration requires a holistic ecosystem that supports teachers through both infrastructure and
professional growth pathways.

Overall, this section highlights a critical gap: faculty readiness and eagerness to adopt
Al tools is not matched by institutional readiness or resource allocation. Universities must
therefore establish targeted training frameworks, encourage interdisciplinary collaboration
between IT and counseling units, and ensure the availability of technical and ethical guidance.
Without such systemic alignment, individual motivation may not translate into effective or
sustainable Al-driven counseling practices.

Section 5: Ethical and Privacy Concerns

As shown in Tables 5.1 and 5.2, faculty members expressed strong ethical awareness
and significant concern about privacy, fairness, and accountability in the use of Al for
counseling. The overall mean of 4.36 (SD = 0.78) indicates a very high level of sensitivity
toward ethical and privacy-related dimensions of Al integration, underscoring that educators
view these issues as central to the legitimacy of Al-assisted counseling practices.

Table 9. Frequency and Distribution of Responses on Ethical and Privacy Concerns (N =
250)

Item Statement SD D N A SA

I am concerned that using Al in counseling may

1 . o 4 10 38 83 115
compromise student confidentiality.

) Al syste%ms mlgh't introduce bias or unfairness in 9 15 43 71 112
counseling decisions.

3 Al tools should always operate under human | ) 6 69 172

supervision to ensure ethical compliance.

There is a need for clear institutional policies
4  regulating data use and privacy in Al-supported 0 3 11 77 159
counseling.
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Table 10. Descriptive Statistics of Ethical and Privacy Concerns

Item Mean SD Interpretation
1 4.18 0.87 High concern about confidentiality
2 4.05 0.91 High concern about algorithmic bias
3 4.63 0.64 Very high agreement on human oversight
4 4.57 0.69 Very high need for ethical governance
Overall Mean 4.36 0.78 Very high ethical and privacy awareness

Item 1 (M = 4.18, SD = 0.87) demonstrates widespread concern that Al systems may
compromise student confidentiality, a finding consistent with global discourse on data ethics
in educational technology (Kizilcec & Lee, 2020). Counselors handle sensitive personal and
psychological data, and the use of algorithmic systems introduces risks of unauthorized data
access or misuse. Al Lily et al. (2020) and Baroud et al. (2024) both argue that privacy
concerns are especially acute in Arab academic contexts, where cultural values place strong
emphasis on discretion, interpersonal trust, and respect for students’ dignity.

Similarly, Item 2 (M = 4.05, SD = 0.91) indicates strong agreement that Al systems
may introduce bias or inequity in decision-making processes. Faculty members appear aware
that algorithms trained on limited or Western-centric datasets can inadvertently perpetuate
cultural or gender bias, leading to inaccurate counseling predictions or recommendations. This
concern aligns with the findings of Floridi & Cowls (2021) and M. Kasheem et al. (2025),
who highlight algorithmic transparency, fairness, and explainability as critical prerequisites
for ethically sustainable Al in education and mental health services.

The highest mean scores were recorded for Item 3 (M = 4.63, SD = 0.64) and Item 4
(M =4.57, SD = 0.69), reflecting very strong agreement that Al must be used under human
supervision and that clear institutional ethical policies are essential. These findings affirm the
human-centered philosophy of counseling, as articulated by Corey (2016), emphasizing that
technology should augment, not replace, human judgment and empathy. Faculty participants
clearly favor a hybrid model in which Al serves as a supportive tool, offering efficiency, data-
driven insight, and consistency, while ultimate responsibility remains with trained counselors.

This emphasis on institutional regulation and human oversight also resonates with
recent recommendations by UNESCO (2022) and Luckin et al. (2016), both of which call for
Al governance frameworks that address data privacy, consent, accountability, and cultural
adaptation. As Masoud et al. (2025) and Husayn et al. (2025) note, without well-defined
policy boundaries, educators may hesitate to adopt Al tools, fearing ethical violations or
reputational risk.

Overall, these results reveal that ethical and privacy concerns are not barriers of
resistance but expressions of professional responsibility. Faculty members acknowledge Al’s
potential yet remain vigilant about its moral and human implications. Their responses reflect a
sophisticated ethical literacy that prioritizes student welfare and institutional accountability
over uncritical technological adoption. This balancebetween innovation and
integrityrepresents a promising foundation for developing trustworthy, culturally attuned, and
ethically governed Al counseling systems in higher education.
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Section 6: Human Relationship and Counseling Interaction

Tables 6.1 and 6.2 reveal that faculty members strongly value the human dimension of
counseling and perceive it as indispensable, even in the era of Al integration. The overall
mean of 4.19 (SD = 0.89) indicates a high acknowledgment of the irreplaceable role of human
empathy, trust, and relational depth in counseling interactions.

Table 11. Frequency and Distribution of Responses on Human Relationship and
Counseling Interaction (N = 250)
Item Statement SD D N A SA

The use of Al may negatively affect the human

1 . . 34 42 71 49 54
relationship between counselor and student.

) Al cannot 'replace hu@an 1nte.ract¥0n in sensitive 1 9 35 01 114
psychological or emotional situations.

3 Al should s'upport, got replace, human 16 4 7 4 161
counselors in the university setting.

4 Integrating Al requires counselors to develop | 13 7 7 201

new communication and professional skills.

Table 12. Descriptive Statistics of Human Relationship and Counseling Interaction

Item Mean SD Interpretation
1 3.64 1.23 High perception of potential relational risks
2 4.22 0.79  Very high recognition of human irreplaceability
3 436 0.85 Very high preference'for human-AlI
collaboration
4 455 0.68 Very high readiness tq adapt communication
skills
Overall Mean 4.19 0.89 High recognition of the c.entrallty of human
connection

Item 1 (M = 3.64, SD = 1.23) suggests a moderate-to-high concern that Al could
weaken the counselor—student relationship, a sentiment echoed in prior studies emphasizing
that over-reliance on automation can dilute empathy and emotional attunement (Van
Wynsberghe, 2021; A. Kasheem et al., 2025). The faculty responses here underscore the
importance of maintaining authentic human engagement, especially when dealing with
students’ emotional or psychological concerns that require nuanced understanding and
compassion (Corey, 2016; Shalghoum et al., 2025; Alriteemi et al., 2025).

Item 2 yielded a very high mean of 4.22, with the majority of participants agreeing
that Al cannot replace human counselors in sensitive contexts. This finding resonates with the
perspective of Montemayor et al. (2022), who argue that while Al can efficiently process data
and identify risk patterns, it lacks the empathic responsiveness and moral reasoning essential
in human counseling. The Arab and North African educational context, as noted by Al Lily et
al. (2020), further amplifies this sentiment, given its cultural orientation toward interpersonal
trust and collectivist values that emphasize relational warmth in teacher—student interactions.
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Similarly, Item 3 (M = 4.36, SD = 0.85) and Item 4 (M = 4.55, SD = 0.68) recorded
the highest agreement, suggesting strong endorsement of a collaborative model between
humans and Al. Faculty members widely support the notion that Al should augment rather
than replace the counselor’s role, a stance in line with the “human-in-the-loop” principle
advocated by Luckin et al. (2016) and the UNESCO (2022) Recommendation on the Ethics of
Al, which emphasizes that human oversight is essential to uphold autonomy and
accountability in Al-assisted decision-making.

Moreover, the finding that faculty members recognize the need for developing new
communication and professional skills (Item 4) reflects a pragmatic awareness of the evolving
competencies required in the digital age. As counseling becomes increasingly data-informed,
professionals must cultivate digital literacy, interpretive reasoning, and ethical discernment to
effectively collaborate with intelligent systems (Holmes et al., 2019; Budiningsih et al., 2024).
This readiness suggests openness to professional transformation rather than outright resistance
to Al, highlighting a constructive mindset toward adaptive learning and hybrid counseling
models.

Overall, this section underscores that faculty members maintain a balanced and
ethically grounded perspective: they appreciate the potential of Al as a supportive tool but
insist on preserving the human core of counseling practice. This aligns with recent research
emphasizing that technology should serve as a facilitator for relational depth and accessibility,
not a substitute for the interpersonal and cultural richness of human connection which implies
psychological and religious sides (Floridi & Cowls, 2021; Pulungan et al., 2025; Aini, et al.,
2025; Masuwd, 2025b).

Section 7: Institutional Infrastructure and Practical Constraints

Tables 7.1 and 7.2 demonstrate that faculty members generally perceive their
institutions as technologically capable of integrating Al-based counseling systems, while
recognizing financial and structural constraints as significant barriers. The overall mean of
4.02 (SD = 0.89) indicates a high level of institutional readiness, accompanied by an
awareness of resource and policy limitations that may affect implementation.

Table 13. Frequency and Distribution of Responses on Institutional Infrastructure and
Practical Constraints (N = 250)

Item Statement SD D N A SA

The university has adequate technological
1 infrastructure to implement Al-based counseling 11 7 34 82 116
solutions.

Fi ial limitati t jor barrier t
1nan‘0121 1@1 a 19ns re'presen an.lajor arrier to 0 0 2 )3 214
adopting Al in university counseling.

There is sufficient collaboration between
3 university units (IT, student affairs, counseling 29 18 45 90 68
centers) to support Al initiatives.

National regulations and policies may affect the
4 adoption of Al applications in university 5 58 80 93 14
counseling.
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Table 14. Descriptive Statistics of Faculty Perceptions of AI Usefulness

Item Mean SD Interpretation
1 414 0.97 High perception of ac.lequate technological
readiness
2 4.82 0.47 Very high concern about financial barriers
3 3.79 1.04 Moderate-to-high collaboration awareness
4 3.32 1.06 Moderate recognition of regulatory constraints
Overall Mean 4.02 0.89 High readiness with acknowledged structural

limitations

Item 1 (M = 4.14, SD = 0.97) shows strong agreement that universities possess
sufficient technological infrastructure, suggesting that digital transformation initiatives and IT
capacity have reached a level supportive of Al integration. This aligns with findings by
Holmes et al. (2019) and Ayad et al. (2025), who argue that the growth of digital ecosystems
in higher education has paved the way for scalable Al adoption. Nonetheless, the variation
reflected in the standard deviation implies that infrastructure readiness may differ across
institutions, particularly between technologically advanced universities and those with limited
digital investment (Zawacki-Richter et al., 2019).

The highest mean score is found in Item 2 (M = 4.82, SD = 0.47), where nearly all
respondents identified financial limitations as a major barrier. This finding is consistent with
global literature emphasizing that sustainable Al implementation requires substantial funding
for software acquisition, system maintenance, staff training, and data management (Luckin et
al., 2016; UNESCO, 2022). Particularly in developing and resource-constrained contexts,
budgetary constraints often delay or limit innovation in counseling and student support
systems (Majjate et al., 2023). Faculty concerns here underscore the need for strategic
investment and public-private partnerships to ensure equitable access to Al resources across
institutions.

Item 3 (M = 3.79, SD = 1.04) reflects a moderate-to-high perception of cross-
departmental collaboration, suggesting that while some level of coordination exists between
IT, counseling, and student affairs units, it remains inconsistent. Studies by Greller &
Drachsler (2012) and M. Kasheem et al. (2025) highlight that effective Al adoption in
education depends not only on infrastructure but also on organizational integration and
knowledge sharing. Faculty respondents appear to recognize that without a shared
institutional vision and cross-functional collaboration, Al applications in counseling may
remain fragmented or underutilized.

Meanwhile, Item 4 (M = 3.32, SD = 1.06) indicates moderate agreement regarding the
influence of national regulations and policies on Al adoption. The mixed responses may
reflect varying levels of awareness about policy frameworks or the evolving nature of Al
governance in education. As noted by Floridi and Cowls (2022) and the UNESCO (2022)
Recommendation on the Ethics of Artificial Intelligence, regulatory clarity is essential to
ensure transparency, fairness, and ethical accountability in Al-driven educational systems. In
many developing countries, including those in the Arab and North African regions, policy
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infrastructures for Al ethics are still emerging (Al Lily et al., 2020; Alouzi, 2024), creating
uncertainty among educators and administrators.

Collectively, these findings suggest that while technical capacity and faculty openness
are promising, financial, organizational, and policy factors remain major bottlenecks. The
faculty’s responses reflect a nuanced understanding that successful Al integration in
counseling requires a holistic approach, combining infrastructural readiness with sustainable
funding, interdepartmental cooperation, and a robust regulatory framework. These insights
mirror the conclusions of Zawacki-Richter et al. (2019), who stress that technological
innovation in education must be accompanied by institutional strategy, ethical oversight, and
human capacity-building.

CONCLUSION

The findings of this study reveal a nuanced and forward-looking perspective among
university faculty members toward the integration of Al in educational counseling. Faculty
respondents generally demonstrate strong awareness, positive attitudes, and readiness to
explore Al-assisted counseling tools. They recognize that Al can expand access, reduce
workload, and support data-informed decision-making, consistent with international trends in
educational innovation. Nevertheless, significant concerns persist about ethical accountability,
data privacy, and the preservation of empathy and interpersonal trust that define effective
counseling relationships.

These results affirm that technological transformation in counseling cannot be
divorced from humanistic and cultural considerations. The study suggests that Al should
complement rather than replace the counselor’s role, functioning as an intelligent assistant
within ethically guided and empathetic frameworks. Furthermore, the successful adoption of
Al requires institutional commitment—through funding, infrastructure, training, and policy
clarity, to ensure effective and equitable implementation.

Despite its contributions, this study is subject to several limitations. First, the sample
was limited to faculty members from a single Libyan university, which may affect the
generalizability of the findings to other institutional or cultural contexts. Second, the study
relied solely on self-reported data, which may be influenced by social desirability bias or
differences in respondents’ interpretation of Al-related terminology. Third, the quantitative
descriptive design does not capture the depth of faculty experiences or the contextual nuances
that qualitative methods might reveal. Future research incorporating multiple institutions,
mixed-method approaches, and longitudinal analyses would provide a more comprehensive
understanding of Al integration in counseling.

Recommendations: Universities should develop targeted professional development
programs that build faculty digital and ethical competence; establish regulatory frameworks
ensuring data protection and transparency; and foster collaboration between technologists,
counselors, and policymakers to create culturally relevant Al systems. Such initiatives will
not only strengthen institutional readiness but also ensure that the integration of Al in
university counseling supports both innovation and the enduring human values at the heart of
educational guidance.



162 | Balancing Technology and Empathy: Faculty Perceptions of Artificial Intelligence in University
Counseling

REFERENCES

Abdulghani, N. A., & Alrumayh, S. H. (2025). An Islamic legal perspective on contemporary
health issues: Integrating traditional and modern approaches. Jurnal Ilmu Psikologi
dan Kesehatan (SIKONTAN), 3(4), 187-198.
https://doi.org/10.47353/sikontan.v3i4.2785

Abdulghani, N., Masuwd, M., Alrumayh, S., Masoud, M., & Tour¢, Y. (2025). Maqasid al-
Shariah as a Framework for Developing Critical Thinking in Islamic Higher
Education. Journal of Islamic Studies and Social Science, 1(2), 47-63.

Abushafa, M. (2025). Assessing digital training needs of faculties in Libyan higher education:
A case study from the University of Zawia. GAS Journal of Education and Literature
(GASJEL), 2(5), 32-40. https://doi.org/10.5281/zenodo.17164036

Aini, A. F., Zulfikar, E., & Masuwd, M. (2025). Debating the Historicity of the Qur’an:
Between Revisionist-Skeptical and Dialogical-Academic  Approaches. Canonia
Religia, 3(1), 75-90. https://doi.org/10.30762/cr.v311.3165

Al Lily, A. E., Ismail, A. F., Abunasser, F. M., & Alqahtani, R. H. A. (2020). Distance
education as a response to pandemics: Coronavirus and Arab culture. Technology in
society, 63, 101317.

Alfatani, I. A., Masuwd, M., Habibi, E., Firdausiah, N., & Arifin, M. S. (2025, October).
FROM STRESS TO SUCCESS: OVERCOMING MENTAL HEALTH
CHALLENGES FOR TEACHERS WORKING WITH SLOW LEARNERS.
In PROCEEDING OF INTERNATIONAL CONFERENCE ON EDUCATION,
SOCIETY AND HUMANITY (Vol. 3, No. 1, pp. 835-848).

Aljarmi, A., Baroud, N., & Algub, S. (2025). The impact of integrating gamification into
cooperative learning TPS on students’ mastery of heterocyclic compound
nomenclature. Orbital: Jurnal Pendidikan Kimia, 9(1), 29—
42. https://doi.org/10.19109/0jpk.v9i1.27826

Almajri, S., Baroud, N., Alouzi, K. M., & Kasheem, A. (2025). Islamic psychology: An
integrative approach to human behavior and mental well-being. Bulletin of Islamic
Research, 3(4), 687-704. https://doi.org/10.69526/bir.v3i4.353

Alouzi, K. M. (2024). Assessment of requirements for the creation of course materials for

English as a second language for students majoring in subjects other than English.
Majapahit Journal of English Studies, 2(1), 19—
34. https://doi.org/10.69965/mjes.v2i1.105

Alriteemi, A., Masuwd, M., Masoud, M., Alsayd, A., Aboujanah, Y., Alrumayh, S., & Ayad,
N. (2025). The geography of place in the Qur’anic narrative: A hermeneutical study of
the story of Moses and Al-Khidr through the lenses of philosophical symbolism and
pedagogical perception. Tebuireng: Journal of Islamic Studies and Society, 6(1), 119—
138. https://doi.org/10.33752/tjiss.v611.9813

Alrumayh, S., Ayad, N., Alouzi, K., Ibrahim, D., Abdullah, M., Masoud, M., & Kasheem, M.
(2025). Perceptions of Islamic Studies, Sharia, and Law Students Towards the Use of
Artificial Intelligence in English Learning. Action Research Journal Indonesia
(ARJI), 7(3), 2238 — 2256. https://doi.org/10.61227/arji.v7i3.504

Alrumayh, S., Ayad, N., Alriteemi, A., Masoud, M., Masuwd, M., Sami Barkah, Naser Ali
Abdulghani, & Husna Nashihin. (2025). Geography, space and education in the



https://doi.org/10.47353/sikontan.v3i4.2785
https://doi.org/10.5281/zenodo.17164036
https://doi.org/10.30762/cr.v3i1.3165
https://doi.org/10.19109/ojpk.v9i1.27826
https://doi.org/10.69526/bir.v3i4.353
https://doi.org/10.69965/mjes.v2i1.105
https://doi.org/10.33752/tjiss.v6i1.9813
https://doi.org/10.61227/arji.v7i3.504

Coution : Journal of Counseling and Education, Volume 6 (2), Year 2025 | 163

qur’anic story of moses: A hermeneutical perspective. Amorti: Jurnal Studi Islam
Interdisipliner, 4(4), 138—150. https://doi.org/10.59944/amorti.v4i4.481

Alsaeh, F., Alrumayh, S., Baroud, N., Alsach, E., & Kasheem, A. (2025). Honey and Healing
in the Qur’an: A Multidisciplinary Analysis of Surah Al-Nahl (68-69): & sl y Juall
69—68) Jaill 5 su Y zaliall sxaia Jilad s SI o 3), A/ Karima : Jurnal Studi Ilmu Al
Quran Dan Tafsir, 9(2), 131-149. https://doi.org/10.58438/alkarima.v9i2.434

Alsayd, A., Masoud, M., Abdullah, M., Alzletni, N., Maati, A., Barka, A., & Baroud, N.
(2025). Postgraduate Students’ Usage Patterns, Perceptions, and Attitudes Toward
Artificial Intelligence Applications in Learning: A Case Study of the University of
Zawia, Libya. Journal of Education and Teacher Training Innovation, 3(1), 1-24.
https://doi.org/10.61227/jetti.v311.149

Alzletni, N., Albshkar, H., Ayad, N., Alsayd, A., & Alouzi, K. (2025). Al-Syi’r Al-Shufi Al-
Mu’ashir:  Dirasah lughawiyah dalaliyah ligasha’id mukhtarah li Al-Syaikh
Muhammad Al-Mahjub Hasan Al-Libiy. International Journal of Da’'wah and Islamic
Contemporary Issues, 1(1), 37—

47. https://journal.itganpreneurs.com/index.php/ijdici/article/view/100

Andriawan, D., & Alrumayh, S. . (2025). Quran, Sufism and Social Culture Awakening of
Medieval Tiirkiye: The Case of Akhism. Al-Karim: International Journal of Quranic
and Islamic Studies, 3(2), 139-156. https://doi.org/10.33367/al-karim.v3i2.7859

Ayad, N., Masuwd, M. A., & Alrumayh, S. (2025). From riba to zakat: An analytical study of
Islamic economic principles and their distinction from conventional economics.
Bulletin of Islamic Research, 3(4), 733—752. https://doi.org/10.69526/bir.v3i4.358

Baker, T., & Smith, L. (2019). Educ-Al-tion Rebooted? Exploring the Future of Artificial
Intelligence in Schools and Colleges. Nesta.

Bakti, I. K., Yarun, A., Syaifudin, M., & Syafaq, H. (2023). The role of artificial intelligence
in education: A systematic literature review. Jurnal Igra’: Kajian Illmu
Pendidikan, 8(2), 182-197.

Baroud, N. (2024). A Systematic Comparison of Students Attitudes Toward Practical Work in
Chemistry Department Faculty of Education, Zawia -University of Zawia: A
Systematic Comparison of Students Attitudes Toward Practical Work . IJCER
(International ~ Journal of Chemistry Education Research), 8(2), 137-
143. https://doi.org/10.20885/ijcer.vol8.iss2.art7

Baroud, N., Alouzi, K., Elfzzani, Z., Ayad, N., & Albshkar, H. (2024). Educators’
Perspectives on Using (Al) As A Content Creation Tool in Libyan Higher Education:
A Case Study of The University of Zawia. JERIT: Journal of Educational Research
and Innovation Technology, 1(2), 61-70. https://doi.org/10.34125/jerit.v1i2.12

Budiningsih, I., Oktapiani, M., Rijanto, W., & Masuwd, M. A. (2024). Comparative analysis
of creative assignments, participatory collaborative learning, and students’ satisfaction
in digital & non-digital learning media. Jurnal Pendidikan Progresif, 14(3), 1900—
1913. http://dx.doi.org/10.23960/jpp.v14.i3.2024129

Chen, L., Chen, P., & Lin, Z. (2020). Artificial intelligence in education: A review. [EEE
access, 8, 75264-75278.

Corey, G. (2016). Theory and Practice of Counseling and Psychotherapy (10th). Belmon, CA:
Brooks/Cole.



https://doi.org/10.59944/amorti.v4i4.481
https://doi.org/10.58438/alkarima.v9i2.434
https://doi.org/10.61227/jetti.v3i1.149
https://journal.itqanpreneurs.com/index.php/ijdici/article/view/100
https://doi.org/10.33367/al-karim.v3i2.7859
https://doi.org/10.69526/bir.v3i4.358
https://doi.org/10.20885/ijcer.vol8.iss2.art7
https://dx.doi.org/10.23960/jpp.v14.i3.2024129

164 | Balancing Technology and Empathy: Faculty Perceptions of Artificial Intelligence in University
Counseling

Davis, F. D. (1989). Perceived usefulness, perceived ease of use, and user acceptance of
information technology. MIS quarterly, 319-340.

Elihami, E., Masuwd, M. A., Sheerly, S., Ismail, 1., Sitonda, S., & Sudirman, M. Y. (2024).
Data-driven approaches in Islamic quality management and education technology for
advancing sustainable development goals. Jurnal Pendidikan Progresif, 14(3), 1599—
1616. http://dx.doi.org/10.23960/jpp.v14.i3.2024109

Floridi, L., & Cowls, J. (2022). A unified framework of five principles for Al in
society. Machine learning and the city: Applications in architecture and urban design,
535-545.

Greller, W., & Drachsler, H. (2012). Translating learning into numbers: A generic framework
for learning analytics. Journal of Educational Technology & Society, 15(3), 42-57.

Guanin-Fajardo, J. H., Guafia-Moya, J., & Casillas, J. (2024). Predicting academic success of
college students using machine learning techniques. Data, 9(4), 60.

Hasibuan, A., Nasution, . F. A., & Masuwd, M. (2024). Tarekat in the Digital Age:
Transforming Spirituality for the Age of Technology. Religia, 27(1), 13-30.
https://doi.org/10.28918/religia.v2711.2306

Holmes, W., Bialik, M., & Fadel, C. (2019). Artificial intelligence in education promises and
implications for teaching and learning. Center for Curriculum Redesign.

Huang, M. H., & Rust, R. T. (2018). Artificial intelligence in service. Journal of service
research, 21(2), 155-172.

Husayn, E., Alrumayh, S., Kasheem, M., Ibrahim, D., Alouzi, K., Shalghoum, N., & Almajri,
S. (2025). The Impact of Artificial Intelligence on Knowledge Management: Faculty
Perspectives from the University of Zawia’s Faculties of Economics, Management,
and Law. Journal of Education and Teacher Training Innovation, 3(1), 52-66.
https://doi.org/10.61227/jetti.v3il.163

Ichwan, M. N., Ulama’i, A. H. A., Masuwd, M. A., & Abdulghani, N. A. (2024). Sufism and
Quranic interpretation: Bridging spirituality, culture, and political discourse in Muslim
societies. Ulumuna, 28(2), 655—680. https://doi.org/10.20414/ujis.v28i2.1082

Kadeni, K., Amer, M. A. B., & Masuwd, M. (2025). Innovative Technology-Based Learning
Models (Blended Learning, Flipped Classroom, and Project-Based Learning) for
Developing Critical, Creative, and Collaborative Skills: A  Literature
Review. International Journal of Teaching and Learning, 3(2), 156-167.

Kasheem, A., Baroud, N., & Almajri, S. K. (2025). The role of emotional intelligence in
enhancing teacher-student relationships in rural schools. SIBATIK Journal: Jurnal
Ilmiah Bidang Sosial, Ekonomi, Budaya, Teknologi, Dan Pendidikan, 4(8), 1693—
1704. https://doi.org/10.54443/sibatik.v4i18.3158

Kasheem, M., Shalghoum, N., & Abdullah, M. (2025). Impact of Quantum Computing on
Accounting Information Systems: Challenges and Opportunities. SINOMIKA Journal:
Publikasi Ilmiah Bidang Ekonomi dan Akuntansi, 4(1), 23-34.
https://doi.org/10.54443/sinomika.v4i1.3474

Kizilcec, R. F., & Lee, H. (2022). Algorithmic fairness in education. In The ethics of artificial
intelligence in education (pp. 174-202). Routledge.

Luckin, R., Holmes, W., Griffiths, M., & Forcier, L. B. (2016). Intelligence Unleashed: An
Argument for Al in Education. Pearson.



https://dx.doi.org/10.23960/jpp.v14.i3.2024109
https://doi.org/10.28918/religia.v27i1.2306
https://doi.org/10.61227/jetti.v3i1.163
https://doi.org/10.20414/ujis.v28i2.1082
https://doi.org/10.54443/sibatik.v4i8.3158
https://doi.org/10.54443/sinomika.v4i1.3474

Coution : Journal of Counseling and Education, Volume 6 (2), Year 2025 | 165

Majjate, H., Bellarhmouch, Y., Jeghal, A., Yahyaouy, A., Tairi, H., & Zidani, K. A. (2023).
Al-powered academic guidance and counseling system based on student profile and
interests. Applied System Innovation, 7(1), 6.

Masoud, M., Alsayd, A., & Kasheem, M. (2025). Global trends and challenges in teacher
training: A bibliometric analysis (2019-2024). Bulletin of Islamic Research, 3(4),
705-732. https://doi.org/10.69526/bir.v3i4.356

Masuwd, M. (2025a). Philosophical Hermeneutics and the Study of Religion in Literature:
Freedom, Faith, and Authority in Milton’s Paradise Lost. University of Zawia - Rewaq
Alhkma Journal, 9(1). Retrieved from
https://journals.zu.edu.ly/index.php/UZRHJ/article/view/1395

Masuwd, M. A. (2025b). Hadith, Law, And Orientalism: A Critical Study of Joseph Schacht’s
Theoretical ~ Contributions. Ad-dawl:  Jurnal  Islamic  Studies, 1(1), 10-24.
https://doi.org/10.61590/is.v1i1.208

Masuwd, M. A., & Baroud, N. (2025). Exploring Cultural, Political, and Socioeconomic
Influences on Collective Psychological Resilience in Libya. Jurnal I[lmu Psikologi Dan
Kesehatan (SIKONTAN), 3(4), 163—176. https://doi.org/10.47353/sikontan.v3i4.2784

Montemayor, C., Halpern, J., & Fairweather, A. (2022). In principle obstacles for empathic
Al: why we can’t replace human empathy in healthcare. 41 & society, 37(4), 1353-
1359.

Pallawagau, B., Masuwd, M., Alsayd, A. D., Albshkar, H. A., & Alzletni, N. S. (2025).
Nasruddin Umar's love curriculum and its relation to Arabic language teaching: Socio-
linguistic and semantic studies / Azl Gl alaty a8e 5 jae (pall pai die Caall zeie
LVay Al Relaal &l gz Arabi Journal of Arabic Learning, 8(2).
https://doi.org/10.18860/ijazarabi.v&8i2.32264

Pedro, F.; Subosa, M.; Rivas, A.; Valverde, P. Artificial Intelligence in Education: Challenges
and Opportunities for Sustainable Development; UNESCO: Paris, France, 2019.

Primarni, A., Masuwd, M., Makmudi, M., Fa’atin, S., & Nuhdi, A. (2025). The
implementation of the theoretical humanism paradigm in holistic education. Journal of
Research in Instructional, 5(1), 199-2009. https://doi.org/10.30862/jri.v5i1.601

Pulungan, N. H., Adhli, A., Adnir, F., & Masuwd, M. A. (2025). THE HAGARISM
THEORY OF MICHAEL COOK: THE QUR’AN AND HADITH IN THE
PERSPECTIVE OF RELIGIOUS SYNCRETISM. Nabawi: Journal of Hadith
Studies, 6(2), 273-304. https://doi.org/10.55987/njhs.v612.259

Ramdhan, T. W., Kurniyah, & Mowafg Abrahem Masuwd. (2025). Empirical Insights into
Capacity Building and Quality Assurance in Ethiopian Higher Education. A¢-
Taqaddum, 17(1), 1-21. https://doi.org/10.21580/at.v17i1.26855

Rogers, E. M., Singhal, A., & Quinlan, M. M. (2014). Diffusion of innovations. In An
integrated approach to communication theory and research (pp. 432-448). Routledge.

Setiawan, M. A., & Sari, N. P. (2023, December). Exploring the Potential Utilization of
Artificial Intelligence to Support the Implementation of Guidance and Counseling in
Indonesian Schools. In 2nd Semarang International Conference on Counseling and
Educational Psychology (SICCEP 2023) (pp. 120-129). Atlantis Press.

Shalghoum, N., Yahya, N., Abdullah, M., Masuwd, M., Kasheem, M., Alrumayh, S., Aryanti,
Y., & Rosyadi, N. (2025). Integrating Maqasid al-Shariah into Higher Education:
Enhancing the Role of Faculty in Achieving the SDGs. International Journal of



https://doi.org/10.69526/bir.v3i4.356
https://journals.zu.edu.ly/index.php/UZRHJ/article/view/1395
https://doi.org/10.61590/jis.v1i1.208
https://doi.org/10.47353/sikontan.v3i4.2784
https://doi.org/10.18860/ijazarabi.v8i2.32264
https://doi.org/10.30862/jri.v5i1.601
https://doi.org/10.55987/njhs.v6i2.259
https://doi.org/10.21580/at.v17i1.26855

166 | Balancing Technology and Empathy: Faculty Perceptions of Artificial Intelligence in University
Counseling

Islamic Studies Higher Education, 4(2), 153-173.
https://doi.org/10.24036/insight.v412.231

Sulaksono, Sulistyowati, E., Masnun, M. A., & Yahya, N. (2025). An ideal model for the
preparation of internal regulations of universities in Indonesia based on meaningful
participation in the success of Sustainable Development Goals (SDG’s) 2030. Jurnal
Suara Hukum, 7(2), 463—487. https://doi.org/10.26740/jsh.v7n2.p463-487

UNESCO. (2022). Recommendation on the ethics of artificial intelligence. United Nations
Educational, Scientific and Cultural Organization.

Van Wynsberghe, A. (2021). Sustainable Al: Al for sustainability and the sustainability of
Al. Al and Ethics, 1(3), 213-218.

Yahya, N., Abdullah, M., & Masuwd, M. (2025). Development of Digital Education in Libya:
Progress, Challenges, and Future Directions. International Journal of Education and
Digital Learning (IJEDL), 3(5), 211-219. https://doi.org/10.47353/ijedl.v3i5.307

Zawacki-Richter, O., Marin, V. L., Bond, M., & Gouverneur, F. (2019). Systematic review of
research on artificial intelligence applications in higher education—where are the

educators?. International  journal of educational technology in  higher
education, 16(1), 1-27.



https://doi.org/10.24036/insight.v4i2.231
https://doi.org/10.26740/jsh.v7n2.p463-487
https://doi.org/10.47353/ijedl.v3i5.307

